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Overview of the ICEPro Course

The ICEPro Course was crafted for practicing teachers of English, 
although it also has potential for pre-service teacher education and 
others involved in intercultural and citizenship education training 
(e.g., librarians, school staff). It consists of a 30-hour face-to-face 
(f2f) phase (Phase 1) followed by a mentor-supported, practical 
implementation phase over a period of three to four months (Phase 
2) and optional participation in dissemination activities (Phase 3) as 
shown in Table 4.

By combining these professional development phases, the ICEPro 
Course provides a unique opportunity to connect theory and research-
based input with practical strategies for classroom implementation. 
Participants collaborate across cultures, put their learning into 
practice and, ideally, feed their developing knowledge and awareness 
back into their local teacher communities. In this way, the course 
can have a sustainable impact on teachers professional development 
with regard to language learning and intercultural and democratic 
citizenship education.

Effective continuing professional development (CPD) combines 
practice-related tasks with reflection, experimentation and dialogue. 
This facilitates an increased awareness of the way theory and practice 
are interrelated. The ICEPro Course incorporates the seven features of 
effective CPD outlined by Darling-Hammond and colleagues (2017).

TABLE 4 

The ICEPro Course Phases

1
PHASE

2
PHASE

3
PHASE

Continuing professional development Venue

30-hour face-to-face course »  Training centre

3 to 4 months of classroom  
implementation and engagement  
in international community of practice

»  Participant’s school

»  eTwinning platform

»  Virtual meeting platforms

Optional: disseminating learning  
through sharing

»  Participant’s school

»  Local networks

»  National networks
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icepell.eu Feature 1: The ICEPro Course is content focused

Content-focused CPD is subject-specific content, which can be mean-
ingfully situated in the teachers’ classrooms.

The 30-hour f2f phase focuses on developing key competences and 
skills associated with introducing intercultural citizenship through 
picturebooks when teaching English:

»  Intercultural Citizenship through sessions developed around the 
concepts of culture, intercultural communicative competence and 
citizenship education.

»  Picturebooks as aesthetic objects through sessions which focus on 
understanding what a picturebook is and how the pictures, words 
and design support the meaning-making process.

»  Picturebook read-alouds and mediation through a session 
which highlights strategies and approaches for giving picturebook 
read-alouds that enable interaction and discussion, key to the 
mediation process.

»  Picturebook selection through a session which involves using a set 
of questions developed by the partners for prompting reflection 
around the potential certain picturebooks might have for intercultural 
citizenship.

»  Creating resources through sessions which involve participants 
looking closely at a model ICEKit to support their understanding 
of how to develop a set of principled materials based on a selected 
picturebook for intercultural citizenship.

»  Reflecting and reviewing through a session which contributes to 
participants’ understanding of the reflecting and reviewing process  
to support intercultural citizenship in their classrooms.

Feature 2: The ICEPro Course incorporates active learning

Active learning recognises the knowledge and experience that partici- 
pants bring with them as a resource for their new learning. It engages 
participants through the inclusion of artefacts and interactive acti- 
vities. It uses reflection and inquiry to make connections between this 
new learning and participants’ teaching contexts.

The 30-hour f2f phase involves practical, hands-on and interactive 
activities, which are developed around examples and models of 
resources and picturebooks. This includes an array of picturebooks 
on display for book browsing as well as experiencing picturebooks as 
vehicles for learning in the different sessions.
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This active, experiential learning involves participants in engaging 
with activities as their learners might, giving them an opportunity 
to experience what their learners experience and reflecting on and 
dialoguing about this experience. It also involves opportunities for 
individual contemplation and whole-group discussion.

Feature 3: The ICEPro Course uses models of effective practice

Providing access to pedagogical frameworks together with modelling 
approaches and practices imparts a vision of the possible. Models serve 
as anchors for future learning, for imitation and for active reflection. 
This contributes to improved learner achievement.

The 30-hour f2f phase provides access to an instructional model 
for critical cultural awareness through picturebooks. The models of 
instructional delivery include picturebook read-alouds, mediation 
strategies, and reflecting and reviewing activities. Additionally, there 
are opportunities to interact with models of classroom and teacher 
resources, which include the picturebooks, but also resources such as 
a specially developed Picturebook Selection Guide, model ICEKits and 
reflecting and reviewing handouts.

Feature 4: The ICEPro Course supports collaboration

Collaboration between colleagues usually involves the need to think 
together and share human resources to succeed in a common goal. 
Collaboration presumes non-hierarchical trust, shared decision-
making, and shared responsibility for outcomes. Collaboration is 
ultimately aimed at achieving specific results or change (Kochhar-

Bryant, 2010).
Collaboration within the ICEPro Course engages participants in  

intercultural dialogue for real, and ensures they experience inter- 
cultural communicative competence in action. This is achieved by 
creating Erasmus Groups, groups made up of one participant from each 
partner country. Erasmus Groups work together to select and develop 
resources around a picturebook and co-create an ICEKit. During the f2f 
phase of the ICEPro Course, a third of the time is dedicated to Erasmus 
Group work, in preparation for the implementation phase in schools. 
On returning to their schools, Erasmus Group participants continue to 
collaborate across borders through eTwinning. This develops what has 
been referred to as an ‘international community of practice’ (Kowalczuk-

Walędziak & Underwood, 2021, p. 1), where learning partnerships are 
formed across borders to learn from and with each other.
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icepell.eu Feature 5: The ICEPro Course provides mentoring  
and expert support

Mentoring is the guiding and facilitation of teachers’ learning in the 
context of their practice. A mentor is usually an experienced and trusted 
adviser who can provide expert support.

The ICEPro Course involves teacher educators and experienced 
practitioners as mentors for the Erasmus Groups. Each Erasmus Group is 
allocated a mentor, who guides and facilitates learning and interaction 
during the f2f phase of the ICEPro Course and continues to provide 
support during the classroom implementation phase.

Feature 6: The ICEPro Course offers opportunities for reflection

Built-in time for reflection is one of the critical components of adult 
learning theory and effective CPD (Darling-Hammond, et al., 2017).

The 30-hour f2f phase of the ICEPro Course involves reflection and 
review at regular intervals, prompting participants to think about what 
they have experienced and consider its implications for their future 
practice. Reflection serves not only as a tool for participant learning, 
but also as a model of effective practice. It is done individually but is also 
facilitated by the teacher educator in whole-group discussion.

The classroom implementation and engagement phase, as part of 
their Erasmus Group international community of practice, affords addi-
tional opportunities for reflection as the practitioners try out their ideas, 
share with their colleagues, and reflect on the experience as they do so.

Finally, as an additional opportunity for reflection, participants are 
encouraged to share their learning with others in their schools, local 
teacher networks and national teacher associations. The process of 
sharing with others who have not yet experienced the ICEPro Course 
provides a renewed opportunity for renewed reflection and further 
development.

Feature 7: The ICEPro Course is of sustained duration

Traditional one-off workshops do not allow for thorough and accrued 
learning. Sustained CPD, on the other hand, affords an ongoing 
engagement in learning that targets a particular set of concepts and 
practices.

The ICEPro Course combines a 30-hour f2f phase followed by a 
mentor-supported, practical implementation phase over a period of 
three to four months. Here participants can apply their new learning, 
try out their co-created resources, engage in their international 
communities of practice and benefit from their mentor’s support 
and guidance.
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The ICEPro Course Schedule

In this section we provide an overview of the 30-hour schedule, 
with a view to showing how the trainer-led sessions, combined with 
Erasmus Group work supported by a mentor, provided participants 
with the opportunity to acquire these competences and develop their 
ICEKits. An overview of the schedule (see Figure 9) visually represents 
the division between time: two-thirds trainer-led and one third group 
work with a mentor.

FIGURE 9 

Overview of ICEPro 

Course 30-Hour 

f2f Phase Schedule

An overview of each session can be found in Appendix 1. It provides 
a short list of objectives and summaries for the trainer-led sessions, 
together with the titles of the picturebooks on which the sessions 
are developed. We hope that by providing this template, interested 
colleagues might consider delivering their own professional devel-
opment course around Intercultural Citizenship Education through 
picturebooks in early English language learning.

The main objective of this 30-hour f2f ICEPro Course schedule is to 
equip practitioners with the competences to adopt a comprehensive 
approach to language teaching and learning with picturebooks to 
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the end of the course participants will be able to:

»  select picturebooks for intercultural citizenship in early English 
language learning;

»  share and mediate picturebooks in English;

»  plan, implement and evaluate intercultural citizenship–related 
activities based on picturebooks in English;

»  assess the intercultural domain and democratic citizenship values 
in early English language learning classes; and

»  reflect on the teaching and learning context.

ICEPro Course Classroom Implementation

This next step of the ICEPro Course involves taking the ICEKits back 
to school and trialling them with groups of children. By taking the 
picturebook into the classroom, experimenting with their newly 
acquired competences and putting the different ideas and activities 
developed in their ICEKits into practice, participants are applying 
their new learning and gaining in confidence to consider sharing with 
others or even creating additional ICEKits. It ensures that there is a 
real, sustainable impact on the participants’ professional development 
in relation to language learning and intercultural and democratic 
citizenship education.

For this phase to be successful, we have identified two important 
aspects which are decisive for the practitioner:

a) Perseverance to ensure time is allocated to trying out the ICEKit 
and putting each of its parts into practice, in particular the eTwinning 
Taking Action Cycle. Children very much enjoy meeting the partner 
schools through virtual meetings, and planning for these virtual 
encounters requires time and flexibility.

b) The ability to actively engage the school community and parents/
caregivers in the ICEKit endeavour. Experience from the ICEPELL 
project has demonstrated that for specialist English teachers who 
visit groups of children a couple of times a week, support from the 
mainstream teacher or educator has been essential for the success 
of the planned activities, and to enabling the children to take action 
beyond their classroom walls. As a result, the picturebooks and their 
ICEKits have prompted whole-school projects involving children, 
teachers and educators, auxiliary staff and parents/caregivers.
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In addition, the continued support of the mentor is crucial, as they 
maintain the role of guide and facilitator, checking in regularly, 
clarifying any doubts or misunderstandings and scheduling virtual 
meetings to encourage the sharing of experiences and refinement of 
the ICEKit. For the practitioner, the sharing of experiences in these 
virtual meetings (i.e. talking about what went well and what went less 
well) provides opportunities for reflection on practice and the potential 
for mutual support and encouragement. These meetings are therefore 
safe spaces for sharing real classroom experiences.

The final step of the ICEPro Course promotes diffusion through 
dissemination, which is essential for innovative practices to spread 
and become a sustained part of practitioners’ teaching repertoires. 
This phase encourages practitioners to share their experience more 
widely with colleagues locally and through national teacher networks. 
It not only ensures further opportunities for renewed reflection, 
but also gives practitioners an opportunity to take on the role of the 
knowledgeable other, to mentor or coach peers and to support them to 
try out their ideas. It is hopefully the beginning of a renewed cycle of 
learning and conceivably, the spread of new practices.
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Session 2: Our Maps

Session aims

»  To identify the cultural 

influences in own and others’ lives

»  To begin interpreting the 

personal and cultural identities of 

the course colleagues

»  To recognise the potential of  

a picturebook read-aloud

Session abstract

In this session participants discover a 

picturebook and begin to recognise the 

potential of picturebooks. They create 

a personal identity map and use this to 

share information about themselves 

and get to know their colleagues a 

little better. As well as interpreting the 

personal and cultural identities of the 

group, participants will also begin to 

identify the characteristics of being 

intercultural.

Picturebook

My Map Book by Sara Fanelli 
(HarperCollins, 2007)

Session 3: Culture, ICC and Citizenship

Session aims

»  To identify the characteristics of being intercultural  

and implications for language learning

»  To diagnose the potential of a picturebook for 

developing an intercultural awareness

»  To read against the text and identify strategies  

to help children become critical readers

Session abstract

In this session participants experience a picturebook which 

represents the cultural products of one nation, symbolising  

a stereotypical perspective of culture. Activities follow where 

they (re)consider their definitions of culture, discover three 

models of culture and (re)interpret their personal identity 

maps. Finally, participants relate this to the Intercultural 

Communicative Competence model and identify the skills, 

attitudes and values of being intercultural.

Picturebook

The Queen’s Hat by Steve Antony (Hachette Books, 2014)

Session 1: Introductions  
and ICEWarmers

An introduction session where participants 

meet the ICEPro Course trainers and 

participants, are given the procedures 

involved in attending the face-to-face 

phase of the ICEPro Course and its related 

administration and begin their Erasmus 

Group experience with ICEMelting activities.

Session 4: Picturebooks and action-taking

Session aims

»  To analyse a picturebook for its action-taking potential

»  To identify intercultural and citizenship themes in  

a range of picturebooks

»  To relate citizenship themes with a set of picturebook  

selection questions

Session abstract

In this session participants analyse a picturebook according to 

its catalytic potential for taking civic action. They discuss the 

concept of citizenship education and determine its place in their 

curriculum. Then examine the ICEPELL picturebook collection 

and classify the themes that emerge and their affordances for 

citizenship education. Participants then relate their categories 

with a set of ICEPELL picturebook selection questions.

Picturebook

Welcome by Barroux (Egmont Press, 2016)

Appendix 1
ICEPro Course: The 30-Hour Face-to-Face 
Course Session Aims and Summaries

1
DAY
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Session 7: Selecting picturebooks

Session aims

»  To match selection questions to the 

intercultural and citizenship themes in a 

picturebook

»  To apply the selection questions to a 

chosen picturebook

»  To summarise the potential a picturebook 

has for developing an intercultural and/or 

citizenship theme

Session abstract

In this session participants experience a 

picturebook read-aloud with a view to matching 

the intercultural and citizenship topics in a 

Picturebook Selection Guide. They discuss the 

selection questions and their interpretations. 

Then, they apply the questions to a picturebook 

of their choice, taking into consideration their 

local contexts, and prepare a justification to share 

with their Erasmus Group.

Picturebook

Perfectly Norman by Tom Percival  
(Bloomsbury, 2017)

Session 8: Erasmus Group work

Session aims

»  To justify individual picturebook choices

»  To select one picturebook to continue 

working with

»  To critique the selection criteria to justify 

this final choice

Session abstract

In this session participants work in their Erasmus 

Groups and justify their individual picturebook 

choices to each other. Then, together, they select 

one picturebook which all members of the group 

consider suitable. They return to the selection 

questions and critique the document expanding 

on certain details, and brainstorming additional 

ideas for language, intercultural and citizenship 

objectives.

Session 6: Mediating picturebooks

Session aims

»  To identify picturebook mediation strategies

»  To practice giving a picturebook read-aloud

»  To develop a set of read-aloud strategies / 

expressive techniques

Session abstract

In this session participants experience a picturebook 

with a focus on mediation strategies associated with 

the typographic features. They discuss mediation 

strategies and expressive techniques associated 

with reading aloud and in groups practice giving a 

picturebook read-aloud. The final task is to develop a 

set of read-aloud strategies and techniques based on 

what they have noticed during the sessions.

Picturebook

Bully by Laura Vaccaro Seeger  
(Roaring Brook Press, 2013)

Session 5: Discovering 
picturebooks

Session aims

»  To recognise and identify the main 

characteristics of a picturebook

»  To begin confidently using picturebook 

metalanguage

»  To begin constructing a set read-aloud 

strategies

Session abstract

In this session participants experience a picturebook 

read-aloud with a focus on the picturebook as an 

aesthetic object. They begin to recognise and identify 

read-aloud strategies and picturebook metalanguage. 

Participants interpret the variety of picture-word 

dynamics in the picturebook and compile the 

metalanguage needed to describe the different parts 

of the books. Participants then practice sharing a 

picturebook using this metalanguage.

Picturebook

The Truth about Old People by Elina Ellis  
(The Hoots, 2019)

2
DAY
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Session 10: Erasmus Group work

Session aims

»  To decide on a concrete outcome for the 

eTwinning Taking Action Cycle

»  To establish techniques to collect evidence of 

community engagement and feedback

»  To develop a draft of Part 3 of the ICEKit

Session abstract

In this Erasmus Group work participants discuss the 

possibilities for taking action beyond their classroom 

walls and decide on an activity for their ICEKit. They 

determine what techniques could be used to collect 

evidence of community engagement and feedback 

and establish the language support the children in 

their contexts will need to share this. Finally, they 

develop a draft of Part 3.

Picturebook

Selected picturebooks

Session 11: ICEKits and staging activities

Session aims

»  To identify the components of Part 2 in  

the ICEKit

»  To discuss rationales for the story sharing 

stages in Part 2

»  To compile a set of possible activities for  

Part 2 in their own ICEKit

Session abstract

In this session participants identify the four stages 

of Part 2 in the ICEKit. They discuss the rationale 

behind these stages and relate it to the story sharing 

framework. They determine the style of the written 

language and categorise useful ideas for writing this 

part. Finally, they collate a set of possible activities by 

brainstorming ideas for their own ICEKit.

Picturebook

Welcome by Barroux (Egmont Press, 2016)

Perfectly Norman by Tom Percival (Bloomsbury, 2017)

Session 12: Erasmus Group work

Session aims

»  To decide on a set of activities to engage the 

children’s interest

»  To compile a set of peritextual pondering 

questions

»  To develop three activities to prepare children 

to go beyond the picturebook

Session abstract

In this Erasmus Group work participants discuss and 

agree on activities to set the story context. Then 

they identify the significant peritextual features in 

their picturebook and compile a set of questions and 

prompts for use during the read-alouds. Finally, they 

brainstorm and develop three personalised response 

activities to help children explore the intercultural 

citizenship themes in the picturebook in preparation 

for taking action.

Picturebook

Selected picturebooks

Session 9: ICEKits and the 
eTwinning Taking Action Cycle

Session aims

»  To recall a picturebook read-aloud

»  To identify and discuss the components  

of Part 3 in the ICEKit

»  To determine the style of language  

used in Part 3

Session abstract

In this session participants recall a picturebook and 

identify its potential for developing intercultural 

and or citizenship themes. They examine Part 3 of 

the ICEKit, identify the activities in the eTwinning 

Taking Action Cycle and discuss their relevance for 

supporting ICE. Finally, they determine the style of 

the written language and develop a bank of useful 

language for writing their own ICEKit.

Picturebook

Welcome by Barroux (Egmont Press, 2016)

Perfectly Norman by Tom Percival (Bloomsbury, 2017)

3
DAY
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Session 13: ICEKit outline  
and overview of outcomes

Session aims

»  To identify the components of Part 1 in the ICEKit

»  To relate intercultural citizenship objectives with  

the outcomes in Part 1

»  To determine the style of language used in Part 1

Session abstract

In this session participants identify the different 

components of Part 1 of the ICEKit. They relate the 

outcomes with the three intercultural citizenship 

objectives and compare the list of assumptions with 

those their own learners and discuss the implications. 

Finally, they determine the style of the written 

language and develop a bank of useful language and 

ideas for writing their own ICEKit.

Picturebook

Welcome by Barroux (Egmont Press, 2016)

Perfectly Norman by Tom Percival (Bloomsbury, 2017)

4
DAY

Session 14: Erasmus Group work

Session aims

»  To recall ideas for the other parts 

of the ICEKit

»  To determine the set of learning 

outcomes and assumptions

»  To organise the language toolbox

Session abstract

In this Erasmus Group work participants recall 

their ideas and plans for Parts 2 and 3 and list 

the materials and equipment needed. Then 

they match the selection questions to the 

intercultural citizenship outcomes, determine 

the remaining learning outcomes and outline 

their assumptions based on the children 

in their contexts. Finally, they collate the 

language needs and organise these into the 

language toolbox.

Picturebook

Selected picturebooks

Session 15: Reflecting and reviewing

Session aims

»  To identify personal experiences of reflect 

and review in the different sessions

»  To classify and discuss learning to learn  

and metacognitive opportunities

»  To evaluate own learning

Session abstract

In this session participants will identify the 

opportunities for reflect and review provided during 

the course so far. They will classify these opportunities 

and discuss the benefits of reflect and review in the 

learning process. They will then locate the reflect and 

review moments in the ICEKits and critique their use. 

Finally, they evaluate their own learning by completing 

a Head-Heart-Hands review.

Picturebook

Welcome by Barroux (Egmont Press, 2016)

Perfectly Norman by Tom Percival (Bloomsbury, 2017)

Session 16: Erasmus Group work

Session aims

»  To apply learning from the previous session 

into the ICEKit

»  To design reflect and review activities for 

the ICEKit

»  To develop a set of meaningful reflecting 

and reviewing activities

Session abstract

In this Erasmus Group work participants apply their 

understanding of learning to learn and metacognition to 

their ICEKit. They identify the key places for their reflect 

and review activities. Then, they discuss and design two 

activities to use after the read-alouds. Then, following 

the model, they develop their five questions and finally, 

they critique their ICEKit and construct their Head-Heart-

Hands worksheet.

Picturebook

Selected picturebooks
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Session 18: Erasmus Group work

Session aims

»  To evaluate the ICEKit ideas for Parts 2 and 3 

and list the materials and equipment needed

»  To compile a list of intercultural citizenship 

outcomes, then language and skills outcomes

»  To determine the language needed and create 

a language toolbox

Session abstract

In this Erasmus Group work participants review and 

evaluate their ICEKit ideas so far and list the materials  

and equipment that is needed. They return to their 

selection question guide and compile their intercultural 

citizenship outcomes, as well as the language and skills 

outcomes. Finally, they review the language needed by 

the children to complete the different tasks and create 

the language tool-box.

Picturebook

Selected picturebooks

Session 19: Erasmus Group work

Session aims

»  To critique the ICEKit drafts

»  To compose a summary of the ICEKit

»  To prepare a presentation about the ICEKit

Session abstract

In this Erasmus Group work participants 

critique their ICEKit, checking that all the 

parts have been drafted, and the sequence of 

activities is coherent and meaningful. They 

complete the description of the picturebook 

and its illustrations and compose a summary 

of the activities and tasks in the ICEKit. Finally, 

they prepare a short presentation of their 

ICEKit to share with the other participants.

Picturebook

Selected picturebooks

Session 17: eTwinning

Session aims

»  To relate the objectives of intercultural 

citizenship with the eTwinning platform

»  To identify the different virtual spaces 

and tools on eTwinning

»  To discuss the implications of using 

eTwinning in future practices

Session abstract

In this session participants are given an overview 

of eTwinning, which relates it to the objectives 

of the ICEPELL Project. Participants are guided 

through the designated TwinSpace and supported 

in identifying the key features of the virtual 

platform. They are given the opportunity to ask 

questions and discuss the implications of using 

eTwinning to foster border-crossing in their 

future practices.

5
DAY

Session 20: Sharing ICEKit 
drafts and making plans

In this final session, each Erasmus 

Group presents their draft ICEKit 

in the style of an elevator pitch. 

Then, participants make provisional 

plans for putting their ICEKit into 

practice when they return to their 

schools. The session continues with 

an opportunity to reflect on the 

day’s activities, complete a course 

evaluation form and say farewell to 

everyone.
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